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The aim of this study was to identify and evaluate significant differences in the resiliency level in
investigated mainstream school teachers and special school teachers with particular regard to physical
education teachers.

The study was conducted among 198 teachers from Lower Silesia and Silesia provinces, including 26
physical education teachers from special schools, 62 teachers of other subjects from special schools,
44 physical education teachers from mainstream schools and 65 teachers of other subjects from
mainstream schools. A diagnostic survey was the research method, a survey was the technique, and
the Resiliency Questionnaire in a Polish adaptation of Ego Resiliency Scale was the tool (Kaczmarek,
2011).

The highest level of resiliency was demonstrated by physical education teachers from special schools.
They differ significantly statistically in terms of a higher level of resiliency from teachers of other
subjects from special schools and physical education teachers from mainstream schools.

Itis supposed that a higher level of resiliency may be an extremely helpful trait of personality, especially
in teachers working with persons with intellectual disabilities, owing to which the negative impact of
the difficult working conditions can be reduced.
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INTRODUCTION

The teacher, whose teaching work is determined by intellectual, philosophical
or aesthetic and moral values [1], is a manager and an organiser of the
educational process. To take up the role of a teacher, you have to possess
knowledge, accept diversity, be flexible to respond to educational situations
and have abilities enabling you to achieve your goals. It is a set of competences
used to communicate knowledge that are the basis for specific scientific
areas, developing opportunities for an individual, forming one’s character,
bringing up one’s potential and enriching students’ personalities [2]. What
makes the teaching profession special is a specific contact with other people,
often still young, with not yet clear beliefs and worldview, who are easily
influenced by the environment.

All of this allows you to qualify teaching as a people-oriented profession,
characterised by a specific relationship between the person providing
assistance and the one receiving it [3]. This relation is largely based upon
the process of involvement and the emotional exchange that leads to close
interpersonal relations [4]. Any professional group of teachers is subject to
constant observation by society as a result of high requirements posed in
relation to those who educate. These high requirements and often unrealistic
expectations are placed by both students and their families and that results
from the perception of teaching as a “missionary” profession, where, as
seen by society, teachers must not be anxious, tired or less involved [5].
Furthermore, the teaching profession involves high legal and ethical liability,
thus the pressure on the teacher is higher as compared to other professions
[6]. The role of emotions which have a direct effect on the effectiveness of
educational activities as well as the quality of work should also be noted.
Therefore, emotions constitute an integral part of the majority of the
educational activities [7]. Also, in human-oriented professions you are bound
to apply the principle based on the control of one’s own emotions and their
adaptation to the requirements and specific needs of perception - in this
relationship - the needs of a student [8].

Teachers face a difficult task due to their role of a performer on the one hand,
who transmit the content of prepared syllabuses, but on the other hand are
expected to develop innovative solutions through their own creativity [1]. It
is believed that the teachers’ success lies in their students’ achievements,
and often this is the way teachers struggle with their students’ improper
behaviours, including aggression towards other schoolmates or even the
teacher, and with students’ activity or passivity in their behaviours that
violate discipline [9].

An increasing group of teachers has symptoms of growing fatigue due to
aggravating situations and unfavourable working conditions. The level of
mental exhaustion largely depends on the intensity of stressors, resiliency
and subjective sensitivity [10]. Any burdens teachers cope with may also be
associated with the specific situation of pupils and their special educational
needs that may result from, for example, their intellectual disabilities.
This is a specific area of pedagogical activity that differs in terms of its
organizational form and characteristics of the students as compared to the
specific nature of mainstream schools. In special school teachers, in addition
to high qualifications, also the ability to self-reflect and to look critically
at the taken actions is positively valued. With the start of a professional
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career, young teachers must understand the importance of their role in a
special school, e.g. through understanding various forms of special education,
familiarization with its resources, curricula and, above all, adapt them to
the individual needs of children [1]. The main objective of persons teaching
students with disabilities is to bring them to their optimum development
and prepare them for their life in society. Special school students are often
not as successful educationally as their peers from mainstream schools. In
addition to working with pupils, also collaboration with parents who also
expect support and advice in education and care of their children is more
intense [11].

Research on stress and occupational burnout among special education teachers
shows very high requirements for teachers, their hardship and a high level
of stress associated with the profession, at the same time underestimation
of teachers in special schools and their classification in the last position in
the hierarchy of prestige among all teaching specialities [12]. Professionals
working with persons with intellectual disabilities are constantly ready to
cope with difficult behaviours demonstrated by their students. These include
self-inflicted injuries, screaming, playing with waste, destroying objects,
aggression, which are referred to as “challenging behaviours” (difficult,
abnormal behaviours), and are often also directed against other persons [13].

But it is not only the characteristics of students that causes stress among
teachers in special schools but also socio-economic and political changes which
present risks for a high level job retention. All bureaucratic requirements
can also destroy the willingness and motivation to work. Teachers can feel
that they are controlled by a group of individuals for whom teachers’ life
and work as well as their students’ well-being are not important. Not always
can educationalists count on the support of their supervisors or colleagues.
Often members of teaching teams indeed compete with each other, and
there are conflicts between allied groups. Another problem is also the lack
of funding for activities of educational establishments, shortage of teaching
aids, expectations pertaining to continuous education by teachers without any
warranty of any financial support or funding for their personal development
[11]. The study by Devereux et al. [14] shows that as many as 1/3 persons
working with persons with intellectual disabilities sustain occupational stress,
which consequently may lead to occupational burnout.

Effective stress management, however, is achievable. This practice requires
self-regulatory competence which consists of checking the incentives and re-
leasing them depending on the requirements and possibilities of the situation.
It is captured in a kind of adaptive flexibility that is described by the theory
of resiliency [15]. Two close concepts must be separated from one another:
resiliency, translated as psychological elasticity and resilience. Despite the-
ir lexical similarities, they pertain to different processes and psychological
theories. According to the concept of Block and Kremen (16) resiliency is a
personality trait, while the term resilience is the result of the process of opti-
mum adaptation to difficult environmental conditions. Considered as special
personality trait, it may be present both in the context of crisis situations and
everyday stress [17]. Owing to resiliency, positive emotions are stirred up in
difficult situations and effective isolation from the negative experiences ta-
kes place (bounce-back) [16]. Persons with a high level of resiliency are more
self-confident, show better adaptation to the requirements of life, are happy,
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have a broad range of interests, high interpersonal skills, high aspirations;
they are also socially sustainable and assertive. It helps us to find the positive
meaning of negative events with their parallel inhibition and replacement
with processes that promote positive emotions [18].

Oginska-Bulik [19] showed in her studies that resiliency acts as a factor
protecting against adverse effects of the experienced occupational stress.
This author’s view seems not to be unique, as similar conclusions were also
reached by Becky [20]. This scholar further claims that teachers should
have a high level of resiliency, due to the large mental strain experienced
by them at work. Teachers who use the resources of their resiliency are
not afraid of challenges posed before them in the process of education and
consider their profession a calling. A similar presumption in their study was
adopted by Sadziak et al. [21], who stated in their conclusions that a high
level of resiliency is a desired personality trait in the physical education
teaching profession, especially when working with persons with intellectual
disabilities.

In the context of the above considerations, the question could be explored
whether the level of resiliency differentiates between teachers of mainstream
and special schools. It would seem that resiliency may ensure greater
satisfaction with the work performed, increase satisfaction with the achieved
teaching effects, even if they are small and remote in time, as it often
happens in the group of students in special schools. It is hard not to consider
physical education teachers as a separate study group that represents
traits characteristic only of its specialization. According to Bronikowski
and Muszkieta [22], the teacher of physical education should be both an
example, an authority, a role model, but above all a leader showing children
appropriate life paths based on a healthy lifestyle, enjoyment, kindness,
resistance and the desire to strive for perfection. In addition, according to
Demel, the teacher should be a good and wise adviser to young people [23].
Is a professionally burnt out teacher of physical education able to meet
the above challenges? To transmit even the principle of care for mental
hygiene discussed by Demel [23], one must refer it to oneself and be an
example of perfect mental health. It seems necessary to consider resiliency
in representatives of people-oriented professions, the high level of which
may ensure professional performance of one’s obligations and permanent
function at a high level of the above mentioned mental health, which seems
to be an extremely valuable characteristic in teachers of special schools but
also in physical education teachers.

In order to verify the undertaken research problem, the following questions

were formulated:

1. How do average levels of resiliency differentiate between the investigated
teachers of mainstream and special schools?

2. To what extent is gender a variable differentiating the level of resiliency
in the investigated teachers?

3. Are there any differences in terms of the investigated variables between

teachers of physical education and teachers of other subjects? If so, what
are these differences?
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MATERIAL AND METHODS

The study was conducted among 198 teachers from the Lower Silesian and
Silesian provinces, including: 26 physical education teachers from special
schools, 62 teachers of other subjects from special schools (specialists of all
subjects with the exception of physical education, e.g. speech therapists, music
therapists, art therapists and class tutors), 44 physical education teachers from
mainstream schools and 65 teachers of other subjects from mainstream schools
(teachers of various subjects with the exception of physical education teachers,
e.g. teachers of English, biology, mathematics). The subjects’ average age was
41.70 years (SD = 10.72), while the length of service in the profession of a
teacher was 15.98 years (SD = 10.58) (Tab. 1). All subjects had professional
experience in the domain of working with people with intellectual disabilities.
At the time of study, 85.23% of them worked with students with intellectual
disabilities, whereas 14.77% taught persons with motor or sensory disabilities.

Table 1. Characteristics of the study group
|

Teachers Sex [number] Age [years] Length of service in the
profession of teacher
[years]

M SD M SD
of other subjects women 53 43.25 10.51 17.51 9.58
from special schools e 9 42.22 15.78 17.36 10.96
of physical education Women 19 36.84 8.89 10.52 7.19
from special schools men 7 37.14 8.3 10.28 8.56
of other subjects women 58 46.52 9.21 20.6 11.06
from mainstream
schools men 7 47.57 6.08 20.14 5.7
of physical education women 26 35.18 9.64 11.42 9.13
from mainstream
schools men 18 34.82 9.23 9.78 10.3

A diagnostic survey was the research method; a survey was the technique, and
the Resiliency Questionnaire in a Polish adaptation of Ego Resiliency Scale
by Kaczmarek (2011) was the tool. The Ego Resiliency Scale (ER 89) in the
original version was constructed by the authors of the concept of resiliency -
Block and Kremen (1996) and consists of fourteen items, originating from the
tool intended to describe personality traits - California Adult Q-sort. Based
on a 4-grade scale, subjects estimate the extent to which a given item refers
to them [15].

The data obtained in the research process were subjected to a two-factor
variance analysis based on the formula: ANOVA 2 (sex: women vs. men) X
4 (teachers: of other subjects in special schools vs. of physical education in
special schools vs. of other subjects in mainstream schools vs. of physical
education in mainstream schools) for the dependent variable of the resiliency
level. The condition of variance homogeneity was met (Levene’s test p > 0.05).
To perform statistical calculations, Statistica Software data analysis system
was applied.
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RESULTS

The analysis of ANOVA results showed a statistically significant main effect
F(3,189) =4.1284; p = 0.007; n*= 0.06, which indicates that the average level
of resiliency differentiates between the subjects depending on the workplace
and the nature of the work of teachers. The post-hoc analysis with the use of
NIR test showed statistically significant differences of certain mean values in
the compared groups of teachers. The highest level of resiliency was found in
teachers of physical education from special schools (M = 43.23; SD = 4.61)
and their mean value is statistically significantly higher than that of physical
education teachers from mainstream schools (M = 40.09; SD = 5.43) (who have
the lowest level of resiliency) and than that of teachers of other subjects from
special schools (M = 40.27; SD = 5.39) and does not differ significantly from
teachers of other subjects from mainstream schools (M = 41.83; SD = 4.78).
The differences between other groups were not statistically significant (Fig. 1).

4323 b

41,83 ab

MEAN RESILIENCY
s
]

40,27 a*

40,09 a

SCH. SPEC.™ PE SCH. SPEC.™" SCH. MAINSTR.."" PE SCH. MAINSTR."""

TEACHERS

Fig. 1. Resiliency level in investigated teachers depending on the workplace and specialization
|
*Mean values not having a common letter marking are statistically significant at least at the level of 0.05
(NIR test post-hoc analysis)

**SCH. SPEC. - teachers of other subjects from special schools

***PE SCH. SPEC. teachers of physical education from special schools

*SCH. MAINSTR. - teachers of other subjects from mainstream schools

**PE SCH. MAINSTR. - teachers of physical education from mainstream schools

Sex (women vs. men) of the investigated teachers does not differentiate be-
tween them in terms of the resiliency level: F(1, 189) = 0.07658; p = 0.782;
n? = 0.0004.

The interaction of two independent variables (teachers of other subjects in
special schools vs. teachers of physical education teachers in special schools vs.
teachers of other subjects in public schools vs. teachers of physical education
in mainstream schools) and sex (women vs. men) proved to be statistically
insignificant: F(3, 189) = 1.3494; p = 0.26; n?= 0.02 for the resiliency level.
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DICSCUSSION

Analysis of the results showed that the investigated group of PE teachers
from special schools has the highest level of resiliency among the other
investigated groups of teachers and at the same time significantly differs
from teachers of other subjects from special schools and physical education
teachers from mainstream schools. Therefore, the above mentioned group with
the highest level of resiliency may also simultaneously show mental toughness,
resourcefulness in life and effectiveness when dealing with negative emotions
and stress [24]. But it is worth noting that all subjects represent a profession
oriented towards direct cooperation with other people, which, according to
Zbyrad [25], involves a high risk of occupational burnout. It also means that
all investigated teachers show excessive involvement in their work, high
expectations in relation to themselves, denial of their strain limits, voluntary
acceptance of additional tasks and implementation of their own needs only
later. It seems that resiliency is a supporting personality trait in the profession
of a teacher. Sekutowicz [11] emphasizes the fact that teachers employed in
special establishments, working with persons with intellectual disabilities are
vulnerable to extremely heavy mental strain which is the cause of chronic
stress and consequently may lead to occupational burnout.

It can be assumed that a high level of resiliency is the desired personality
trait, yet, irrespective of their workplace, as Oginska-Bulik [24] argues -
individuals with a high level of this characteristic experience more positive
emotions that help them to cope with stressful events. The emerging positive
emotions allow searching for solutions in a difficult situation, thus having a
favourable influence on human mental health. In this context, the low level
of resiliency among teachers working in special schools (educators, specialist
teachers with the exception of physical education teachers), at a place with
specific requirements in relation to the employed teachers who according to
Okon [26] must be patient and understanding, seems to be curious. Patience
appears to be crucial, as at the same time special education teachers wait
for a long time for the results of their work and must be non-judgmental and
understanding in view of the difficult behaviours of students especially those
with intellectual disabilities. Therefore, the obtained result is particularly
interesting. It indicates the low level of resiliency among other teachers of
special schools (teachers-educators and specialists e.g. speech therapists,
psychologists), who successfully do their work in the same environment as
teachers of physical education from special schools. It seems that the lower
level of resiliency registered in teachers of other subjects from special schools
does not give them the maximum possibilities of self-control depending on
the teaching and educational situation, while the high level of resiliency
probably helps teachers of physical education in the efficient conduct of
dynamic classes that can cause severe emotional reactions in students with
intellectual disabilities. Sadziak et al. [21] in their research even highlighted
the need for verification of natural personality resources among the candidates
for selected fields of study and specialities in the framework of the studies at
the University School of Physical Education in Wroclaw (AWF). In particular,
they stressed the beneficial impact of resiliency, which is likely to predispose
teachers-to-be to select the speciality of physical education of persons with
intellectual disabilities and to succeed in professional life.

Taking into account the difference in the level of resiliency between groups of
physical education teachers in special schools and teachers of other subjects
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in special schools, one should focus on what the underlying cause of this
difference is. It is likely that taking up education in physical culture and
teaching persons with intellectual disabilities may be conditioned by the
specific type of personality offering a high level of resiliency. Physical activity is
considered a factor that positively influences the processes of learning as well
as the development of soft skills (e.g. emotional intelligence, communication
skills) including resiliency useful during the implementation of the challenging
curriculum [27].

Also, protective factors that may be revealed by active involvement in sport
and physical activity may be identified. For example, Sikorska [28] lists the
following: feeling of causation, increased self-assessment, but also emphasizes
the fact that regular exercises reduce the level of anxiety and stress. Thus,
involvement in the activities in the area of physical culture can be closely
linked to mental health and good functioning in the conditions that require
an ability to act in a flexible way.

A study by Litwic-Kaminiska et al. [29] shows that athletes most frequently
apply positive assessment of stressful situations and cope with stress through
the task-oriented strategy, or try to understand the reasons for the situation
and take the effort that is supposed to resolve the situation. It seems to
be an interesting fact that in interpersonal contacts resilient athletes also
select people with a high level of resiliency and mutually benefit from each
other based on the advice given [29]. The effect of participation in physical
culture may also make teachers of physical education apply the remedial
strategies used by the investigated athletes. The authors of the present paper
also note that this phenomenon is growing if the level of resiliency is also
higher [29]. Hiiseyin et al. came to similar conclusions [30]. They studied
resiliency in physical education teachers, additionally identifying the diversity
for the discussed personality trait, according to whether teachers worked in
a primary or a secondary school. Physical education teachers working with
younger pupils have a significantly higher level of resiliency than teachers of
secondary school [30]. What is more interesting, these results correspond to
those which were obtained by Kusnierz [31] in the Polish context. He found
that the lowest level of occupational burnout is present in physical education
teachers of primary schools in comparison to teachers working in secondary
schools and tertiary [high] schools.

Having compared the above studies, it can be assumed that the higher level
of resiliency may be the protective factor against occupational burnout
among physical education teachers. Therefore, one can suspect that there is
a relationship between physical activity and resiliency, although it was not a
directly controlled variable in the present study. But still the lack of a possible
relationship among teachers of physical education from mainstream schools
and a significant difference in the level of resiliency compared to physical
education teachers from special schools is surprising. It is supposed that this
results from a combination of two specializations: a teacher for persons with
intellectual disabilities with a graduate of the speciality of physical culture,
owing to which teachers of physical education in special schools represent a
higher level of resiliency. This may be due to different working conditions, in
particular to the specific nature of the group to which the investigated teachers
address their educational and teaching activities. With regard to education,
teachers of physical education are prepared to carry out professional tasks
resulting from their role as a promoter of physical culture. The problem occurs
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when the group that the teacher of physical education takes care of and applies
his/her teaching activities to consists of students with special educational
needs. Although teachers of physical education for persons with intellectual
disabilities have knowledge regarding the application of adequate measures,
forms and methods leading to the development of students’ personality, the
need for permanent adaptation to their capabilities and needs (often for each
student in the class individually) can be very cumbersome and demand a high
level of concentration from teachers and modification of their activities during
the educational and teaching process. Wang et al. [32] note that teaching
physical education in special schools carries a risk of significant difficulties
and conflicts which include e.g. difficulty in planning lessons, poor adjustment
of gymnastic equipment, concerns related to pupils’ safety, a high number
of students in class and insufficient vocational training. Therefore, teachers
of physical education in a special school have to show creativity, ability to
work in varying conditions, acceptance of professional defeats, when despite
educational efforts the intended effects often are not achieved within the
expected time and scope. The study by Nurwidowo et al. [33] showed that
better functioning and also the ability to adapt to the demanding working
conditions in teachers can ensure an appropriately high level of resiliency. Also
Ellison [34] claims that a high level of resiliency is responsible for professional
success in physical education teachers from special schools and is also of the
view that resiliency is not a permanent trait and its level may be increased by
introducing specially developed training programs. A similar opportunity to
develop a relatively permanent personality trait, such as resiliency [35], was
recognised by Vulpe et al. [36], who claim that maintaining positive emotions
in the face of a difficult situation fosters resiliency.

The above considerations may explain why teachers of physical education in
special schools are a group of people representing a high level of resiliency
which, as a personality trait, may determine the taking of educational and
teaching measures in demanding and unpredictable working conditions. The
continuation of research on resiliency seems advisable among teachers of ma-
instream and special schools, but taking into account the next variable that
would characterize how often teachers are forced to adapt the conditions of
teaching during class or to focus on the modification of behaviours in difficult
students with intellectual disabilities.

CONCLUSIONS

1. Teachers of physical education from special schools have a significantly
higher level of resiliency than teachers of other subjects from special
schools (educators, specialists with the exception of physical education
teachers) and physical education teachers from mainstream schools
and have a similar level of resiliency as teachers of other subjects from
mainstream schools (with the exception of physical education teachers).

2. It is supposed that a higher level of resiliency may be an extremely
helpful personality trait, especially in teachers working with persons with
intellectual disabilities, owing to which the negative impact of difficult
working conditions can be reduced.

www.balticsportscience.com 89



Baltic Journal of Health and Physical Activity 2018; 10(2): 81-91
Journal of Gdansk University of Physical Education and Sport

e-ISSN 2080-9999

EFERENCES

[1] Sekutowicz M. Nauczyciele szkolnictwa specjalnego wobec zagrozenia wypaleniem zawodowym
— analiza przypadkow [Teachers of special education vs. the risk of professional burnout — Case
studies]. Wroctaw: Wydawnictwo Naukowe Dolnoslaskiej Szkoty Wyzszej Edukacji TWP; 2005. Polish.

[2] Tabor U. Biograficzne uwarunkowania rozwoju nauczyciela — analiza jakoSciowa [Biographical
determinants of teacher’s development — qualitative analysis]. Katowice: Wydawnictwo Uniwersytetu
Slaskiego; 2008. Polish.

[3] Sek H. Wypalenie zawodowej u nauczycieli. Spoteczne i podmiotowe uwarunkowania [Professional
burnout in teachers. Social and subjective determinants]. In: J. Brzezinski J. Kweicinski Z, editors.
Psychologiczno-edukacyjne aspekty przesilenia systemowego [Psycho-educational aspects of the
system crisis]. Torun: Wyd. UK; 2000. Polish.

[4] Sek H. Wypalenie zawodowe u nauczycieli. Uwarunkowania i mozliwosci zapobiegania [Professional
burnout in teachers. Determinants and prevention]. In: Sek H, editor. Wypalenie zawodowe. Przyczyny,
mechanizm, zapobieganie [Professional burnout. Causes, mechanism, prevention]. Warszawa: PWM;
2000. Polish.

[5] Pyzalski J, Merecz D. Psychospoteczne warunki pracy polskich nauczycieli. Pomiedzy wypaleniem
zawodowym a zaangazowaniem [Psychosocial working conditions of Polish teachers. Between
professional burnout and commitment]. Krakéw: Impuls; 2010. Polish.

[6] Putkiewicz E, Siellawa-Kolbowska KE, Witkomirska A, Zahorska M. Nauczyciele wobec reformy
edukacji [Teachers vs. the educational reform]. Warszawa: Zak; 1999. Polish.

[7]1 Hargreaves A. Teaching in the knowledge society: Education in the age of insecurity. Milton Keynes:
Open University Press; 2000.

[8] Zapf D. Emotion work and psychological well-being. A review of the literature and some conceptual
considerations. HRMR. 2002;12:237-268. https://doi.org/10.1016/S1053-4822(02)00048-7

[9] Pyzalski J. Stresory w srodowisku pracy nauczyciela [Stressors in teachers’ working environment].
In: Pyzalski J, Merecz D, editors. Psychospoteczne warunki pracy polskich nauczycieli. Pomiedzy
wypaleniem zawodowym a zaangazowaniem [Psychosocial working conditions of Polish teachers.
Between professional burnout and commitment]. Krakéw: Impuls; 2010. Polish.

[10] Schaefer K. Nauczyciel w szkole [The teacher at school]. Gdansk: Gdanskie Wydawnictwo
Psychologiczne; 2008. Polish.

[11] Sekutowicz M. Wypalenie zawodowe nauczycieli pracujacych z osobami z niepelnosprawnoscia
intelektualna [Professional burnout of teachers working with persons with intellectual disabilities].
Wroctaw: Wydawnictwo Uniwersytetu Wroctawskiego; 2002. Polish.

[12] Olszak A. Psychopedagogiczne kompetencje nauczycieli szkét specjalnych [Psychoeducational
competence of special school teachers]. Lublin: Wydawnictwo UMCS; 2001. Polish.

[13] Twist S, Montgomery A. Promoting health lifestyles - challengig behaviour. In: Gordon G, Ramcharan
P, Flynn M, Richardson M, editors. Learning disabilities: A life cycle approach. Maidenhead Berkshire:
Open University Press; 2010, 233-246.

[14] Devereux J, Hastings R, Noond S. Staff stress and burnout in intellectual disabilities services:
Work stress theory and its application. J Appl Res Intellect Disabil. 2009;22(6):561-573. https://doi.
org/10.1111/j.1468-3148.2009.00509.x

[15] Kaczmarek E. Kwestionariusz Sprezystosci Psychicznej — polska adaptacja Ego Resiliency
Scale [Resiliency Scale — questionnaire — Polish adaptation Ego Resiliency Scale]. Czasopismo
Psychologiczne. 2011;17:263-265. Polish.

[16] Sek H, Kaczmarek £D, Ziarko M, Pietrzykowska E, Lewicka J. Sprezystos¢ psychiczna a dobrostan
w chorobie przewleklej - mediujaca rola podmiotowego umocnienia i radzenia sobie [Resiliency vs.
well-being in chronic diseases — The mediating role of subjective reinforcement and dealing with
the situation]. PFP. 2012;17(2):327-343. Polish.

[17] Fredrickson BL, Larkin GR, Tugade MM, Waugh CE. What good are positive emotions in crises? A
prospective study of resilience and emotions following the terrorist attacks on the United States on
September 11 th. J Pers Soc Psychol. 2003;84:264-276. https://doi.org/10.1037/0022-3514.84.2.365

[18] Kaczmarek t, Sek H, Ziarko M. Sprezystos¢ psychiczna i zmienne posredniczace w jej wplywie na
zdrowie [Resiliency and variables intermediating in its impact on health]. Przeglad Psychologiczny.
2011;54:29-46. Polish.

[19] Oginska-Bulik N. Rola preznosci w zapobieganiu negatywnym skutkom stresu zawodowego [The role
of resiliency in preventing the negative effects of occupational stress]. In: Golinska L, Bielawska -
Batorowicz E, editors. Rodzina i praca w warunkach kryzysu [Family and work during the crisis].
b6dz, Wyd. Ut; 2011, 485-498. Polish.

[20] Bobek B.L. Teacher Resiliency: a key to career longevity. The Clearing House; 2002;75(4):202-205.
https://doi.org/10.1080/00098650209604932

[21] Sadziak A, Wilinski W, Wieczorek M, Ego-resiliency the female students of the University School of
Physical Eduaction in Wroclaw - pilot study. ] Educ Health Sport. 2017;7(2):207-221. DOI: 10.5281/
zenodo.291818.

[22] Bronikowski M, Muszkieta R. Wychowanie fizyczne w nowym systemie edukacji [Physical Education
in the new educational system]. Poznan: Wyd. AWF Poznan; 2000. Polish.

[23] Demel M. Czym jest a czym moze by¢ wychowanie fizyczne [What is and what can physical education
be?]. In: Zuchora K. editor. Mysli i uwagi o wychowaniu fizycznym i sporcie. Warszawa: Wyd. AWF
Warszawa; 2000. Polish.

www.balticsportscience.com 90


https://doi.org/10.1016/S1053-4822(02)00048-7
https://doi.org/10.1111/j.1468-3148.2009.00509.x
https://doi.org/10.1111/j.1468-3148.2009.00509.x
https://doi.org/10.1037/0022-3514.84.2.365
https://doi.org/10.1080/00098650209604932

Sadziak A, Wilinski W, Wieczorek M.

Resiliency in mainstream school teachers vs. special school teachers
Balt ] Health Phys Act 2018; 10(2): 81-91

[24] Oginska-Bulik N. Rola preznosci psychicznej w przystosowaniu sie kobiet do choroby nowotworowej
[The role of resiliency in the adaptation of women to cancer]. Psychoonkologia. 2011;1:1-10. Polish.

[25] Zbyrad T. O wypaleniu zawodowym w szkolnictwie specjalnym [On professional burnout in special
schools]. Problemy Opiekunczo-Wychowawcze. 2008;8:43. Polish.

[26] Okon W. Wizerunki stawnych pedagogéw polskich [Images of famous Polish teachers]. Warszawa:
Wydawnictwa Szkolne i Pedagogiczne; 1993. Polish.

[27] Shepherd AJ, Pintado IT, Bean MH. Physical Education and Academic Achievement: A Review. Delta
J Educ. 2011;1(1):16-23.

[28] Sikorska I. Odpornosc¢ psychiczna i poczucie jakosci zycia sportowcow z niepetnosprawnoscia [Mental
resilience and a sense of quality of life in athletes with disabilities]. In: Kubacka-Jasiecka D, Mudyn
K, editors. Kryzysy i ich przezwyciezanie: problemy interwencji i pomocy psychologicznej [Crises and
overcoming crises: the problems of intervention and psychological assistance]. Torun: Wydawnictwo
Adam Marszalek; 2014, 141-161. Polish.

[29] Litwic-Kaminska K, Izdebski P. Resiliency against stress among athletes. PR. 2016;4(1):79-90. https://
doi.org/10.5114/hpr.2016.54393

[30] Hiiseyin K, Yunus Y, Ali T. A research on resiliency of physical education and sports teachers that
work in primary and secondary education schools (example of Hatay Province) Nigde University. J
Phys Educ Sport Sci. 2010;4(1):88-97.

[31] Kusnierz C. Symptomy wypalenia zawodowego u nauczycieli wychowania fizycznego [The symptoms
of professional burnout in physical education teachers]. Rozprawy Naukowe. 2011;33:97-103. Polish.

[32] Wang L, Wang M, Wen H. Teaching practice of physical education teachers for students with special
needs: An application of the theory of planned behaviour. IJDDE. 2015;62(6):590-607. https://doi.
org/10.1080/1034912X.2015.1077931

[33] Nurwidodo, Husamah, Rahardjanto, Mas’odi A , Mufrihah, A. Teacher resilience in remote islands
area: A case study in small pagerungan island sumenep regency, Indonesia. JEL. 2017;11(1):1-11.
https://doi.org/10.11591/edulearn.v11i1.4669

[34] Ellison DW, Woods AM. A review of physical education teacher resilience in schools of poverty
through the lens of occupational teacher socialization. Urban Education. 2016:1-29. https://doi.
org/10.1177/0042085916672287

[35] Fredrickson B. The role of positive emotions in positive psychology: The broaden-and-build theory of
positive emotions. Am Psychologist. 2001;56:218-226. https://doi.org/10.1037/0003-066X.56.3.218

[36] Vulpe A, Dafinoiu I, Positive emotions, coping strategies and ego-resiliency: A mediation model.
Procedia Soc Behav Sci. 2012;33:308-312. https://doi.org/10.1016/j.sbspro.2012.01.133

Cite this article as:
Sadziak A, Wilinski W, Wieczorek M.

Resiliency in mainstream school teachers vs. special school teachers. Balt | Health Phys Act. 2018;10(2):81-91.
doi: 10.29359/BJHPA.10.2.09

www.balticsportscience.com 91


https://doi.org/10.5114/hpr.2016.54393
https://doi.org/10.5114/hpr.2016.54393
https://doi.org/10.1080/1034912X.2015.1077931
https://doi.org/10.1080/1034912X.2015.1077931
https://doi.org/10.11591/edulearn.v11i1.4669
https://doi.org/10.1177/0042085916672287
https://doi.org/10.1177/0042085916672287
https://doi.org/10.1037/0003-066X.56.3.218
https://doi.org/10.1016/j.sbspro.2012.01.133

